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Ogrencilerin Okula Devamsizlik Nedenlerinin Incelenmesi: Bakirkéy Ilgesi Ornegi

ABSTRACT

The purpose of this research is to determine the reasons for absenteeism of students according to
different variables (gender, school level, number of days of absenteeism without excuse). The
sample of the research consists of 875 students who continue their education in Istanbul
Bakirkdy district. The Reasons for Absenteeism Questionnaire was used within the scope of the
research. The results of the analysis in the research revealed that the sub-dimensions of school
and administration, teacher, environment, academic anxiety, personal reasons and friend circle
differ according to gender. In addition, there were differences in the reasons for absenteeism of
the students according to the school level and the number of days of absenteeism without
excuse. In some of the correlation analyzes carried out considering the answers given by the
students to the questionnaire items, moderate positive or negative relationships were found.
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OZET

Bu arastirmanin amaci, 6grencilerin devamsizlik nedenlerinin farkli degiskenlere (cinsiyet, okul
kademesi, Oziirsiiz devamsizlik yapilan giin sayisi) goére belirlenmesidir. Arastirmanin
orneklemini Istanbul Bakirkdy ilgesi genelinde egitimine devam eden 875 o6grenci
olusturmaktadir. Arastirma kapsaminda Devamsizlik Nedenleri Anketi kullanilmigtir.
Arastirmadaki analiz sonuglari, okul ve y6netim, 6gretmen, ¢evre, akademik kaygi, kisisel ve
arkadas ¢evresi nedenler alt boyutlarmin cinsiyete gore farklilastigini ortaya koymustur. Ayrica
okul kademesi ve Oziirsiiz devamsizlik yapilan giin sayisina gore Ogrencilerin devamsizlik
nedenlerinde farkhiliklar goriilmiistiir. Ogrencilerin anket maddelerine verdigi yanitlar dikkate
almarak gergeklestirilen korelasyon analizlerinin bazilarinda da orta diizeyde pozitif ya da
negatif iligkiler bulgulanmugtir.
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Absenteeism, or truancy, as it is commonly expressed, has received academic attention for a long time (Kearney,
2003; Unver, 2022). Absenteeism and its repercussions are important for educational research as they can
significantly limit an individual's life opportunities. Irregular attendance has been associated with negative peer and
school relationships (Corville-Smith et al., 1998), inadequate academic achievement (Roby, 2004), and drop-out

from school (DeSocio et al., 2007).

There may be more than one variable that restricts a student's regular attendance at school. Flaherty et al. (2012)
state that the phenomenon of truancy is important in examining various risk factors and characteristics of truant
students, and that this phenomenon should be considered together with many different complex problems. In
addition, in studies on absenteeism, whether absenteeism is caused by risky behaviors; It is seen that there are also

discussions about whether risky behaviors lead to absenteeism (Gage et al., 2013).

The concept of school dropout, which is another issue related to absenteeism, is defined by Dekkers and Claassen
(2001) as the inability of a student who actively continues education and training activities to continue and
complete the education level they are in due to negative reasons due to different reasons. The concept of early
leaving is also seen as a problem in which the effects on the future life of the individual and the causes that cause

problems are investigated (Estevao and Alvares, 2014).
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There is no legally defined concept of early leaving in the Turkish Education System (Unver, 2022). Compulsory
education period has been arranged as 12 years starting from the 2012-2013 academic year, covering primary,
secondary and high school levels. This 12-year period was accepted as the compulsory education period and the
legal definition of "absenteeism" was used for the student's absence from school during this period. According to
the regulations of the Ministry of National Education on pre-school and primary education institutions and
regulations on secondary education institutions, it is compulsory for students to attend primary school, secondary
school and high school in terms of age/population age.

Students who do not attend school and are absent from school in our country are registered daily in the e-school
system of the Ministry of National Education. These data are seen by the education stakeholders authorized by the
ministry. Students' absences from school are reported to their parents by mail, e-mail or other informatics tools.
Although the periods of absenteeism are different from each other in primary, secondary and high school schools,
students who exceed 30 days in total, including 10 days without an excuse and 20 days with a disability, are
considered unsuccessful for the education period. Students who are deemed unsuccessful due to absenteeism are
considered to be legally repetitive in the next academic year. Students who repeat a grade twice during the
education period are expelled from formal education and are dismissed from the school. Students who are excluded
from formal education are directed to education activities in open education schools coordinated by Public
Education Centers within the open education system. It results in the student leaving the education system without
receiving any diploma (only secondary education diploma is given by the Ministry of National Education in our
country) due to long-term absences that are not included in the open education system (Karapiir, 2017).

In our country, studies on absenteeism and drop-out were mostly carried out in the early 2000s, and they gained
intensity at the level of primary school types. In this context, the “Achieving Gender Equality in Education and
Social Participation” project, carried out by the Mother-Child Education Foundation (ACEV), Education Reform
Initiative (ERG) and the Association for Supporting and Training Women Candidates (KA-DER), addressed the
barriers to education from different dimensions (Unver, 2022). In these projects, it has been reported that schooling
rates in our country have increased, but due to various reasons, students at school type levels do not continue their
education activities and cannot complete their education. However, the fact that the definition of the concept of
early leaving is not included in the current legal regulations in our country does not make it possible to reach the
source of reliable data on the problem and causes this situation to be evaluated as a very important deficiency
(Gogen and Kaya, 2019).

Although problematic absenteeism is examined and evaluated under different definitions such as drop-out in the
literature, the situation where a student cannot continue or complete the compulsory education and training process
due to various reasons and is not included in any education and training form is on a global scale. It is an issue that
needs to be studied meticulously in all countries of the world (Karapiir, 2017). With this study, it is aimed to
examine the students' absenteeism from school, and in the light of the results obtained, it is thought that the
measures that can be taken at school-family-student levels may be more effective.

METHOD

Model of the Research

This research was carried out according to the cross-section approach from scanning models.
Population and Sample of the Research

The universe of this research consists of students residing in Istanbul Bakirkdy district and continuing their
education. The sample consists of 875 students determined by convenience sampling method.

Data Collection Tools

In the study, the Personal Information Form, which was created by the researchers, determining the gender, age,
school level and number of days of absence without excuse; The Reasons for Absenteeism Questionnaire was used
for absenteeism.

The Reasons for Absenteeism Questionnaire is a 51-item questionnaire created by the Ministry of National
Education (2022), which can be applied individually or in groups to reveal the reasons for students' absenteeism.
The related questionnaire can be applied by the classroom guidance teachers within the school guidance program.
Reasons for absenteeism are school and administration dimension (items 1-10), teacher dimension (items 11-17),
family dimension (items 18-26), environmental dimension (items 27-31), academic anxiety dimension (items 32-
31). 36 items), personal reasons (items 37-45) and friend circle (items 46-51). The internal consistency coefficient
of the Reasons for Absenteeism Questionnaire in this study was observed to be .93.
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Analysis of Data

After obtaining the necessary official permissions for the collection of research data, the forms and measurement
tool were published in school groups between 11.05.2022 and 13.06.2022 by researchers, guidance and
psychological counselors and teachers. SPSS 26.0 statistical package program was used in the analysis of the data.

Ethical Permissions of Research

In this study, all the rules specified to be followed within the scope of “Higher Education Institutions Scientific
Research and Publication Ethics Directive” were complied with. None of the actions specified under the title of
“Actions Contrary to Scientific Research and Publication Ethics”, which is the second part of the directive, were
not carried out. Ethics committee approval of the research was also obtained from the ethics committee unit in
Bakirkdy District Governorship District Directorate of National Education.

RESULTS
General Descriptive Statistics of Students

During the data collection period, 875 students were reached. The data on the socio-demographic information of
the students participating in the research are given in Table 1.

Table 1: General descriptive statistics of students

N =875 n (%)
Gender Girl 540 (%62)
Boy 335 (%38)
School Level Primary School 137 (%15,7)
Secondary School 67 (%7,7)
High School 671 (%76,7)
Number of Days of Absence 0 Day 60 (%6,9)
without Excuse 1-4 Days 332 (%37,9)
5-9 Days 228 (%26,1)
10-19 Days 214 (%24,5)
20+ Days 41 (%4,7)

t-test Analysis of Variables

The results of the independent groups t-test applied to analyze whether the Reasons for Absenteeism Questionnaire
and its sub-dimensions (school and administration, teacher, family, environment, academic anxiety, personal
reasons, friend circle) differ according to the gender of the students are presented in Table 2. As can be seen in
Table 2, a gender difference is observed in other sub-dimensions of the Reasons for Absenteeism Questionnaire,
except for the family sub-dimension. According to these results, boy students have school and administration
(X'=2.63, SD=0.3), teacher (X =2.79, SD=0.4), environment (X =2.69, SD=0.3), academic anxiety (X =2.68,
SD=0.4) and personal reasons (X =2.47, SD=0.3) are more absent than girl students.

Table 2: T-test results comparing the mean and standard deviation values of the Reasons for Absenteeism Questionnaire by gender

Gender
Girl (n=540) Boy (n=335) t p

N=875 X (SD) X (SD)

School and Administration 2.56 (0.4) 2.63(0.3)
Sub-Dimension -2.730 .006
Teacher Sub-Dimension 2.68 (0.5) 2.79 (0.4) -2.636 .009
Family Sub-Dimension 2.78 (0.2) 2.80 (0.2) -1.429 .153
Enviroment Sub-Dimension 2.61(0.4) 2.69 (0.3) -2.629 .009
Academic Anxiety Sub-Dimension 2.60 (0.4) 2.68 (0.4) -2.521 .012
Personal Reasons Sub-Dimension 2.39 (0.4) 2.47(0.3) -2.828 .005
Friend Circle Sub-Dimension 2.86 (0.2) 2.88(0.2) -1.008 314

ANOVA Analysis of Variables

Table 3 shows the results of the ANOVA test applied to analyze whether the sub-dimensions of the Reasons for
Absenteeism Questionnaire differ according to the school level of the students.
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Table 3: ANOVA results comparing the mean and standard deviation values of the Reasons of Absenteeism Questionnaire by school level

Okul Kademesi
Primary School (n=137) Secondary School (n=67) High School F p
(n=671)
N=875 X (SD) X (SD) X (SD)
School and Administration 2.93(0.1) 2.85(0.2) 2.49 (0.4) 101.936 .000
Sub-Dimension
Teacher Sub-Dimension 2.94(0.2) 2.88 (0.3) 2.66 (0.6) 17.748 .000
Family Sub-Dimension 2.91(0.1) 2.87(0.1) 2.75(0.2) 23.769 .000
Enviroment Sub-Dimension 2.89(0.1) 2.88 (0.1) 2.56 (0.4) 53.314 .000
Academic Anxiety Sub-Dimension 2.96 (0.1) 2.82(0.3) 2.55 (0.4) 68.570 .000
Personal Reasons Sub-Dimension 2.70 (0.1) 2.61(0.3) 2.34 (0.4) 55.812 .000
Friend Circle Sub-Dimension 2.95(0.1) 2.90 (0.2) 2.85(0.2) 10.135 .000

According to the results of the ANOVA analysis, it was observed that there was a significant difference between all
the sub-dimensions of the Reasons of Absenteeism Questionnaire and the school levels of the students. In the post-
hoc analysis (Games-Howell) conducted to test which group differs significantly from the other, students in high
school level are more absent than students in primary and secondary school due to school and administration,
teachers, family, environment, academic anxiety, personal reasons and friend circle.

Table 4 shows the results of the ANOVA test applied to analyze whether the sub-dimensions of the Reasons for
Absenteeism Questionnaire differ according to the number of days that students are absent without an excuse.

Table 4: ANOVA results comparing the mean and standard deviation values of the Causes of Absenteeism Questionnaire according to the
number of days without excuse

School Level
0Day(n=60) 1-4Days(n=332) 5-9Days(n=228) 10-19Days(n=214) 20+Days(n=41) F p
N=875 X (SD)
School and Administration 2.83(0.3) 2.60 (0.3) 2.47 (0.4) 2.63(0.4) 2.57(0.4) 11.350 | .000
Sub-Dimension
Teacher Sub-Dimension 2.95(0.2) 2.74 (0.5) 2.61 (0.6) 2.77 (0.5) 2.68 (0.6) 5.074 | .000
Family Sub-Dimension 2.90 (0.1) 2.80(0.2) 2.75(0.2) 2.80(0.2) 2.64 (0.4) 7.392 | .000
Enviroment Sub-Dimension 2.87 (0.2 2.70 (0.3 2.51(0.4) 2.65 (0.4) 2.45 (0.5) 15.356 | .000
Academic Anxiety Sub- 2.90 (0.2) 2.64 (0.4) 2.52 (0.4) 2.66 (0.4) 2.64 (0.4) 10.276 .000
Dimension
Personal Reasons Sub- 2.69 (0.2) 2.46 (0.3) 2.30 (0.4) 2.44 (0.4) 2.29 (0.4) 13.656 .000
Dimension
Friend Circle Sub-Dimension 2.96 (0.1) 2.87 (0.2 2.86 (0.2) 2.86 (0.2) 2.76 (0.4) 3.266 011

According to the results of the ANOVA analysis, it was observed that there was a significant difference between all
the sub-dimensions of the Reasons for Absenteeism Questionnaire and the number of days the students were absent
without an excuse. In the post-hoc analysis (Games-Howell) conducted to test which group differed significantly
from the other, students who were absent for 0 days were more likely to be absent for 1-4 days, 5-9 days, 10-19
days, 20+ days without an excuse. It is seen that the school and its administration, teachers, their families, their
environment, academic concerns, personal reasons and friends are taken into account.

Correlation Analysis of Variables

The results of the correlation analysis applied to determine whether the sub-dimensions of the Reasons for
Absenteeism Questionnaire and the socio-demographic characteristics of the students are related are given in Table
5. As can be seen in Table 5, there are variables that show significant correlation at r = .30 or r > .30 levels.

There is a moderate negative correlation between school level and the number of days of absenteeism without
excuse (r = -.385). According to this relationship, as the school level increases (high school), the number of non-
excused absence days increases.

There is a moderate negative correlation between school level and school and management sub-dimension (r = -
.426). According to this relationship, as the school level increases (high school), the school rules and the attitudes
of the administrators cause absenteeism.
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There is a moderately positive relationship between the teacher sub-dimension and the school and administration
sub-dimension (r = .550). According to this relationship, school rules and attitudes of administrators and negative
attitudes of teachers cause students to be absent.

There is a moderately positive relationship between the family sub-dimension and the school and management sub-
dimension (r = .420). According to this relationship, students with negative socio-cultural and family structure have
difficulty in complying with school rules and negative attitudes of school administrators cause them to be absent.

There is a moderately positive relationship between the family sub-dimension and the teacher sub-dimension (r =
.312). According to this relationship, students with negative socio-cultural and family structure are more likely to
encounter negative attitudes of teachers and these situations cause them to be absent.

There is a moderate negative relationship between the sub-dimension of environment and school level (r = -.316).
According to this relationship, as the school level increases (high school), the environment of the students causes
them to be absent.

There is a moderately positive relationship between the environment sub-dimension and the school and
management sub-dimension (r = .620). According to this relationship, students with negative physical and social
environment are absent when they encounter school rules and attitudes of administrators.

There is a moderately positive relationship between the environment sub-dimension and the teacher sub-dimension
(r =.372). According to this relationship, negative attitudes of teachers to students with negative socio-cultural and
family structure cause them to be absent.

There is a moderately positive relationship between the environment sub-dimension and the family sub-dimension
(r = .413). According to this relationship, students with negative socio-cultural and family structure have negative
environmental conditions and this situation causes them to be absent.

There is a moderate negative correlation between academic anxiety sub-dimension and school level (r = -.366).
According to this relationship, as the school level increases (high school), students' academic anxiety levels
increase and this situation causes them to be absent.

There is a moderately positive relationship between the academic anxiety sub-dimension and the school and
management sub-dimension (r = .667). According to this relationship, the school rules and the attitudes of the
administrators increase the academic anxiety levels of the students and cause them to be absent.

There is a moderately positive relationship between the academic anxiety sub-dimension and the teacher sub-
dimension (r = .497). According to this relationship, teachers' negative attitudes increase students' academic anxiety
and cause them to be absent.

There is a moderately positive relationship between the academic anxiety sub-dimension and the family sub-
dimension (r = .415). According to this relationship, negative socio-cultural and family structure increases students'
academic anxiety levels and causes them to be absent.

There is a moderately positive relationship between the academic anxiety sub-dimension and the environment sub-
dimension (r = .571). According to this relationship, negative physical and social environmental conditions increase
students' academic anxiety levels and cause them to be absent.

There is a moderate negative correlation between the personal reasons sub-dimension and the school level (r = -
.332). According to this relationship, as the school level increases (high school), students exhibit more negative
personal characteristics and this situation causes them to be absent.

There is a moderately positive relationship between the personal reasons sub-dimension and the school and
management sub-dimension (r = .683). According to this relationship, the school rules and the attitudes of the
administrators make it difficult for the students to comply with the rules and this situation increases the
absenteeism.

There is a moderately positive relationship between the personal reasons sub-dimension and the teacher sub-
dimension (r = .431). According to this relationship, teachers' negative attitudes cause students to show more
negative personal characteristics and to be absent.

There is a moderately positive relationship between the personal reasons sub-dimension and the family sub-
dimension (r = .468). According to this relationship, students with negative socio-cultural and family structure
exhibit more negative personal characteristics and this situation causes them to be absent.
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There is a moderately positive relationship between the personal reasons sub-dimension and the environment sub-
dimension (r = .614). According to this relationship, negative environmental conditions and negative personal
characteristics of students cause absenteeism.

There is a moderately positive relationship between the personal reasons sub-dimension and the academic anxiety
sub-dimension (r = .690). According to this relationship, students with negative personal characteristics have high
academic anxiety levels and this causes them to be absent.

There is a moderately positive relationship between the friend circle sub-dimension and the school and
management sub-dimension (r = .509). According to this relationship, the school rules and the attitudes of the
administrators and the negative attitudes of the students' friends at school or outside the school cause absenteeism.

There is a moderately positive relationship between the friend circle sub-dimension and the teacher sub-dimension
(r = .411). According to this relationship, the negative attitudes of the teachers and the negative attitudes of the
students' friends at school or outside the school cause absenteeism.

There is a moderately positive relationship between the circle of friends and the family sub-dimension (r = .345).
According to this relationship, the negative attitudes of students with negative socio-cultural and family structure
and their friends at school or outside of school cause absenteeism.

There is a moderately positive relationship between the friend circle sub-dimension and the environment sub-
dimension (r = .350). According to this relationship, the negative attitudes of students with a negative physical and
social environment and their friends at school or outside of school cause absenteeism.

There is a moderately positive relationship between the friend circle sub-dimension and the environment sub-
dimension (r = .449). According to this relationship, the negative attitudes of students' friends at school or outside
of school cause an increase in academic anxiety levels and absenteeism.

There is a moderately positive relationship between the friend circle sub-dimension and the environment sub-
dimension (r = .482). According to this relationship, students' negative personal characteristics and negative
environmental conditions cause them to be absent.

Table 5: Mean, standard deviation and correlation values of the variables

Mean | Standard 1 2 3 4 5 6 7 8 9 10
(X) | Deviation
(SD)
1. School Level 2.61 0.7 1
2. Gender 1.38 0.4 -.160*% 1
3. Number of Days of 2.16 1.1 |-.385*% .107** 1
Absenteeism without Excuse
4. School and Administration 2.59 0.4 -426*%% .092*%* | 115*%* 1
Sub-Dimension
5. Teacher Sub-Dimension 2.72 0.5 -.195*% .089** | .071*|.550** 1
6. Family Sub-Dimension 2.79 0.2 |-.225*% .048 028 |.420%*| .312**| 1
7. Enviroment Sub-Dimension 2.64 0.4 -.316*% .089** | 016 |.620**|.372**| 413** 1
8. Academic Anxiety Sub- 2.63 0.4 -.366%% .085* |.115**| .667**|.497**| .415** 571** 1
Dimension
9. Personal Reasons Sub- 2.42 0.4 -.332*% .095** | .067*|.683**| .431**| .468**| .614**|.690** 1
Dimension
10. Friend Circle Sub- 2.87 0.2 -151*4 034 017 |.509**| .411**| .345**| .350**| .449**|482*4 1
Dimension

DISCUSSION and CONCLUSION

The purpose of this research is to determine the reasons for students' absenteeism according to different variables.
The sample of the research consists of 875 students who continue their education in Istanbul Bakirkdy district.
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The results of the analyzes carried out to determine whether there is a difference between the genders show that
there is a significant difference in the reasons for absenteeism of boy and girl students. Boy students are more
absent than girl students regarding the dimensions of school and administration, teacher, environment, academic
anxiety and personal reasons. Different studies show that gender is linked to not attending school. Especially due to
economic inadequacies, boys participate in the labor force, while girls may be faced with helping with housework
and being forced into early marriage (Rao, 2016). In addition, in rural areas, the low income of households and the
presence of food insecurity may cause children to be employed as workers in agriculture or used as housekeepers
(Moock and Leslie, 1986; Singh and Mukherjee, 2018). This situation is an important factor in the absence of
children from school. Ramachandran (2009) states that the problems in agricultural production cause the education
of girls to be prevented. In this context, many girls have to work as wage workers and also support their mothers in
housework. It is also expected that the boys will be directed to the professional activities that the household is
usually engaged in and take on the responsibilities of the household (Agrawal, 2014). In his research, Ozer (1991)
found that the reason for the higher risk of absenteeism among boys is that boys work in jobs that generate income
for the family economy. Zorbaz (2018), on the other hand, stated that because of the low family economy, boys
could not attend school and had to drop out in order to earn money and contribute economically to the family
economy at this point; on the other hand, girls are unable to attend school and have to leave school in order to
support their mother who works for housework or, in case of having a sibling care.

In the analyzes carried out, it was observed that there was a significant difference between all the sub-dimensions
of the Reasons for Absenteeism Questionnaire and the school levels of the students. It was observed that the
students at the high school level were more absent than the students at the primary and secondary school levels
within the scope of the dimensions of school and administration, teacher, family, environment, academic anxiety,
personal reasons and friend circle. It was also observed that there was a significant difference between all the sub-
dimensions of the Reasons for Absenteeism Questionnaire and the number of days the students were absent without
an excuse. In the analyzes, students who are absent for 0 days take into account are more likely to report their
school and administration, teachers, family, environment, academic concerns, personal reasons and friends than
students who are absent for 1-4 days, 5-9 days, 10-19 days, 20+ days without excuse.

The correlation analyzes conducted show that as the school level increases (high school), the number of non-
excused absentee days increases; as the school level increases (high school), school rules and the attitudes of the
administrators cause absenteeism; school rules and attitudes of administrators and negative attitudes of teachers
cause students to be absent; students with negative socio-cultural and family structure have difficulty in complying
with school rules and negative attitudes of school administrators cause absenteeism; students with negative socio-
cultural and family structure are more likely to encounter negative attitudes of teachers and these situations cause
absenteeism; as the school level increases (high school), the environment of the students causes them to be absent;
students with negative physical and social environment are absent when faced with school rules and attitudes of
administrators; the negative teacher attitudes of teachers towards students with negative socio-cultural and family
structure cause absenteeism; students with negative socio-cultural and family structure have negative
environmental conditions and this situation causes absenteeism; as the school level increases (high school),
students' academic anxiety levels increase and this situation causes absenteeism; school rules and attitudes of
administrators increase students' academic anxiety levels and cause absenteeism; teachers' negative attitudes
increase students' academic anxiety and cause absenteeism; negative socio-cultural and family structure increases
students' academic anxiety levels and causes absenteeism; negative physical and social environmental conditions
increase students' academic anxiety levels and cause absenteeism; as the school level increases (high school),
students exhibit more negative personal characteristics and this causes absenteeism; school rules and attitudes of
administrators make it difficult for students to comply with the rules and this situation increases absenteeism;
negative attitudes of teachers cause students to show more negative personal characteristics and to be absent;
students with negative socio-cultural and family structure exhibit more negative personal characteristics and this
situation causes absenteeism; negative environmental conditions and negative personal characteristics of students
cause absenteeism; that students with negative personal characteristics have high academic anxiety levels and this
situation causes absenteeism; the school rules and the attitudes of the administrators and the negative attitudes of
the students' friends at school or outside the school cause absenteeism; the negative attitudes of teachers and the
negative attitudes of students' friends at school or outside of school cause absenteeism; the negative attitudes of
students with negative socio-cultural and family structure and their friends at school or outside of school cause
absenteeism; the negative attitudes of students' friends at school or outside of school increase their academic
anxiety levels and cause absenteeism; reveals that students' negative personal characteristics and negative
environmental conditions cause absenteeism.

€2 sssjournal.com International Social Sciences Studies Journal ‘@ sssjournal.info@gmail.com

il O B
SCIENCESSTUDIES

5211



mailto:sssjournal.info@gmail.com

International Social Sciences Studies Journal 2023 Issue: 108 FEBRUARY

The low economic level may make it necessary for other individuals in families other than parents to work in any
job. The fact that children are wanted to be employed in a job is a factor that significantly increases the risk of
absenteeism from school (Bridgeland, 2010; Sirin et al., 2009; Taylor et al., 2012; Tung, 2011). Gottfried and Gee
(2017) stated that one of the situations that can create a risk for school absenteeism is the socio-economic level of
the family. It is observed that students in families with economic deficiencies do not attend school and drop out of
school (Gennetian et al., 2018; Morrissey et al., 2014). Gubbels et al. (2019), on the other hand, stated that conflicts
in the family can affect children's absence from school. It is also stated that socio-economic inequalities cause a
decrease in the academic achievement of children (Chmielewski, 2019). The limited financial, social and
educational opportunities of families also significantly affect the absenteeism rates of children (Gershenson et al.,
2017; Smerillo et al., 2018). Rumberger (1983) stated that the low expectations of the parents for the educational
activities of the students and the fact that the families do not participate in the educational processes cause the
students not to attend school. At the same time, Tayli (2008) emphasized that the risk of absenteeism from school is
low in families who participate more and contribute to the processes of the education activities of the students, and
who perform the follow-up and supervision of the education processes of the students in a complete and effective
way. Fernandez-Suarez et al. (2016) emphasized that student follow-up processes, which are put forward under the
control and supervision of parents, increase the probability of their students to attend school. Blondal and
Adalbjarnardottir (2009) stated that the probability of children being absent from school is lower in families who
want their children to participate more in education, follow their education processes and show interest. Dréze and
Kingdon (2001) stated that the low level of education of the parents brought about the fact that the children were
less interested in education.

The inability of students to socialize is stated as one of the most important reasons for absenteeism and dropping
out of school (Falch et al., 2010; Kara, 2019; Ozer et al., 2011; Robison et al., 2017). In addition, students who
exhibit anti-social behavior generally have difficulties in complying with school rules, not sharing/spending time
with their peers, having difficulties in communicating and interacting, inability to manage themselves personally,
and having difficulties in performing academic studies (Sprague and Perkins, 2009). In this context, Zorbaz (2018)
states that students do not want to attend school and tend to drop out during the process. It is also stated that low
academic achievement and experiencing academic anxiety are important determinants of absenteeism (Franklin and
Trouard, 2016; Wood et al., 2017).

Low level of attachment to school and lack of sense of belonging to school can lead to the desire not to attend
school (Magen-Nagar and Shachar, 2017). Kizildag et al. (2017) stated that the school and the administration are an
important factor in absenteeism, that students' feeling of belonging to the school and increasing their motivation
depend on the attitudes of the school method and the rules determined by this administration. It has also been stated
that students with a high sense of belonging to school and good motivation for school engagement have a lower
risk of absenteeism from school (McNeely and Falci, 2004).

Bullying and violence in and out of school are also important factors that affect students' school attendance (Beaty
and Alexeyev, 2008). Students' reluctance to go to school and the fear of being exposed to physical violence at
school are important determinants of absenteeism (Skybo, 2005). It is seen that the negative effects of peer bullying
and violence during school age are not limited to some students only in school age, but also continue in the later
life areas of students in the long term, and this situation creates serious psychological traumas (Rigby, 2003).

It is stated that having friends who do not attend school, run away from school and drop out creates a negative peer
role model in students, and this situation increases the risk of school absenteeism and dropout (Hartup and Stevens,
1997; Reich and Vandell, 2014). It is also stated that students are affected much more than their peers, and
spending a lot of time with their peers who are negative role models can negatively affect students' participation in
educational processes (Laible et al., 2000; Moretti and Peled, 2004).

The effect of teacher-student communication has a very important power in students' attendance at school and
seeing their teachers as role models. Simsek (2011) stated that as the level of satisfaction with teachers, school
administrators and the school in general decreases, the rate of absenteeism of students increases. Conflict-based
teacher-student relations (McNeely and Falci, 2004) and inability to adapt to school (Jiang and Cillessen, 2005) are
the basis of students' negative attitudes and behaviors towards school. It is stated that the positive/negative behavior
models of teachers and school administration towards students are quite effective in the absence of students from
school (Tas et al., 2013).
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