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Exploring Pre-service Turkish EFL Teachers’ Beliefs towards
Pronunciation Instruction

Ingilizce Ogretmen Adaylarimin Telaffuz Ogretimine Iliskin Gériiglerinin Arastirilmast

ABSTRACT

This study delves into the perspectives of final-year pre-service Turkish EFL teachers,
specifically concerning their attitudes towards pronunciation instruction in the context of
teaching English as a foreign language (EFL). The sample size included 150 participants, all of
whom were nonnative speakers of the English language. These pre-service teachers were
assessed using an online questionnaire that was methodologically structured to incorporate 15
items across six principal themes pertinent to pronunciation instruction, namely: the importance
of pronunciation, how pronunciation develops, when to teach it, what to teach, how to teach, and
who can teach. The results yielded an array of intriguing insights. Predominantly, those
participants engaged in more extensive coursework on methods specific to pronunciation
instruction displayed a greater alignment with contemporary research findings within the field.
However, it is noteworthy that some respondents, despite extensive training, adhered to the
underlying nativeness principle, expressing a predilection for native-like pronunciation as
opposed to pronunciation characterized by intelligibility and comprehensibility.
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OZET

Bu ¢alismanin amaci, dordiincii simf Ingilizce 6gretmen adaylarmim, 6zellikle yabanc dil olarak
Ingilizce ogretimi (EFL) baglaminda telaffuz &gretimine iliskin tutum ve bakis agilarmi
incelemektedir. Calismaya ana dili Ingilizce olmayan 150 Ingilizce 6gretmen aday1 katilmistir.
Dérdiincii simf Ingilizce dgretmen adaylari, metodolojik olarak telaffuz dgretimiyle ilgili alt1 ana
temaya iliskin 15 maddeyi icerecek sekilde yapilandirilmig ¢evrimigi bir anket kullanilarak
degerlendirilmistir. Arastirmadan elde edilen sonuglar dogrultusunda, agirlikli olarak, telaffuz
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Ogretimine Ozgili yontemler iizerine daha kapsamli alan dersleri almis katilimeilar alandaki
giincel arastirma bulgulariyla biiyiik 6l¢iide uyumludur. Bununla birlikte, baz1 katilimeilarin
telaffuz 6gretiminde anlasilabilirlik ilkesini desteklemekle beraber ana dil yetkinligi ilkesini
tercih etme egiliminde olduklarini belirtmeleri de dikkate degerdir.

Anahtar Kelimeler: Yabanci Dil Olarak ingilizce (EFL), Telaffuz Ogretimi, Ogretmen Egitimi
INTRODUCTION

Instructed Second Language Acquisition (SLA) has increasingly become the focal point of scholarly inquiries,
particularly emphasizing the exploration of individual differences among language educators. These distinctions
span a wide spectrum, including educational backgrounds and longitudinal teaching experience (Bai & Yuan, 2018;
Cantone, 2020; Huensch, 2018; Komina, 2018; Lyster, 2018; Nagle et al., 2018; Nguyen et al., 2021; Suzukida,
2021; Tran & Nguyen, 2020). Central to this evolving discourse is the endeavor to comprehend both the theoretical
frameworks and practical competencies that teachers imbue within the educational environment (Feezel, 2018;
Hayes-Harb & Barrios, 2021). Such an understanding is paramount for cultivating reflective pedagogical practices,
as well as for enhancing opportunities for teacher training and continuous professional growth.

Social Sciences Studies Journal is
licensed under a Creative
Commons Attribution-
NonCommercial 4.0 International
License.

Alignment of educators’ beliefs with empirical research findings and exemplary practices within the domain of
language education can catalyze the emergence of more effective instructional paradigms, which possess the
potential to bridge the existing gap between theoretical postulations and practical implementations within language
classrooms (Hayes-Harb & Barrios, 2021; Huensch, 2018; Komina, 2018; Lyster, 2018; Nagle et al., 2018).
However, despite the broad expansion of research into teacher cognition across varied aspects of language
education, the specific realm of pronunciation instruction has often been relegated to the periphery (Huensch, 2018;
Lyster, 2018; Nagle et al., 2018; Nguyen et al., 2021; Suzukida, 2021; Tran & Nguyen, 2020). Existing studies
have recurrently unveiled a pervasive deficiency in training, coupled with diminished confidence amongst language
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instructors, culminating in either avoidance or marginal emphasis on pronunciation in instructional contexts (Nagle
et al., 2018; Nguyen et al., 2021). This phenomenon prevails notwithstanding the acknowledged necessity for
pronunciation instruction, and the imperative for educators to possess a strong foundation in articulatory phonetics
and phonology.

Nagle et al. (2018) found a multifaceted array of components integral to the pedagogy of pronunciation,
encompassing facets such as the importance of pronunciation, how it develops, when to teach it, what to teach, how
to teach, and who can teach. The authors’ findings illuminate a nuanced variation in teachers’ beliefs concerning
pronunciation, contingent upon their cumulative experience and the depth of their academic engagement with
pronunciation pedagogy. For example, those educators immersed in a more substantial volume of coursework
related to methodologies and pronunciation were more predisposed to perceive pronunciation as a quintessential
aspect of linguistic competence, crucial for effective communication. Moreover, the study underscores the potential
for pronunciation to evolve organically within an immersion environment, although this development is not without
any dependencies on factors such as target structural complexities and idiosyncratic learner differences. Nagle et al.
(2018) accentuate the imperative of early intervention in pronunciation instruction as a preventative measure
against the reinforcement of linguistic inaccuracies. They also delineate the sensitivities associated with
pronunciation as an instructional subject, recognizing its unique challenges within the educational context. The
findings of this comprehensive investigation are articulated through an array of descriptive statistical measures,
including mean ratings and frequency data, affording a robust analytical perspective. Additionally, the application
of statistical techniques, such as one-way Analysis of Variance (ANOVAS) and post-hoc pairwise t-tests, provides
a rigorous methodological framework, enabling a nuanced interpretation of the data.

The present study endeavors to bridge this existing gap by investigating the beliefs of pre-service Turkish EFL
teachers, particularly within the context of pronunciation instruction. More specifically, this study is designed to
answer two key research questions: 1) What are the predominant beliefs and attitudes of final-year pre-service
Turkish EFL teachers toward pronunciation instruction in the context of teaching English as a foreign language?
and 2) To what extent do the beliefs and attitudes of these pre-service Turkish EFL teachers align with the research
findings and best practices regarding pronunciation instruction in the existing literature?

By seeking to answer these questions, the study aims to illuminate the extent to which these pedagogical beliefs
either converge with or deviate from established research findings and contemporary best practices in
pronunciation instruction. The analysis of the interplay between teachers’ beliefs and the corpus of research within
the field is expected to provide insights that could potentially signal areas necessitating refinement in teacher
training. Simultaneously, it could prompt a scholarly re-evaluation of the ecological validity of existing findings. In
pursuing these objectives, this research aspires to contribute significantly to the existing literature on pronunciation
instruction, furnishing invaluable insights for those who are responsible for training teachers and organizing
professional development initiatives.

By emulating this methodological approach, the present study aims to extend the foundational insights of Nagle et
al. (2018), endeavoring to contribute further to the evolving discourse surrounding pronunciation instruction and
the alignment between pedagogical beliefs and empirical research within this specialized field of language
education.

LITERATURE REVIEW
Teacher Cognition in SLA

The construct of teacher cognition, delineated by Nagle et al. (2018), constitutes a salient research domain within
the fields of SLA and language pedagogy. This notion pertains to the complex cognitive frameworks and
convictions upheld by educators, obtained through cumulative educational and professional experiences.
Frequently implicit and pragmatic, these convictions play a pivotal role in shaping pedagogical methodologies,
influencing classroom dynamics, and organizing learner experiences. Existing literature accentuates the fluid and
evolutionary nature of these beliefs, though they may simultaneously exhibit a rigidity and resistance to alteration
(Huensch, 2018; Lyster, 2018; Nguyen et al., 2021; Suzukida, 2021; Tran & Nguyen, 2020). An examination of the
mechanisms of teacher cognition reveals an interplay between past experiences, entrenched beliefs, and the
intrinsic complexities of embracing novel instructional paradigms (Bai & Yuan, 2018; Nguyen et al., 2021,
Suzukida, 2021; Tran & Nguyen, 2020). The phenomenon known as “apprenticeships of observation” exemplifies
how educators’ formative experiences as learners profoundly mold their pedagogical praxes (Taylor et al., 2022).

Furthermore, the multifaceted nature of research within phonology and pronunciation instruction poses intrinsic
challenges for practitioners (Bai & Yuan, 2018; Cantone, 2020; Feezel, 2018; Komina, 2018; Nguyen et al., 2021;
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Suzukida, 2021; Taylor et al., 2022; Tran & Nguyen, 2020). Although applied linguists may offer invaluable
empirical insights, the abstruse character of such research may hinder its practical transposition into the classroom
(Lyster, 2018; Nguyen et al., 2021; Suzukida, 2021; Tran & Nguyen, 2020). The controlled milieu of experimental
research can also elicit skepticism regarding its applicability to the heterogeneous real-world educational setting
(Bai & Yuan, 2018; Nagle et al., 2018; Tran & Nguyen, 2020). Lastly, a discerning analysis of the role of
professional development and teacher education underscores the potential to reform and enhance instructional
practices. However, the success of these initiatives is contingent upon an intricate combination of factors, including
the content and delivery modalities, educators’ receptivity to innovative ideologies, and institutional backing (Bai
& Yuan, 2018; Huensch, 2018; Nguyen et al., 2021; Suzukida, 2021). Quality education, punctuated by an ongoing
professional engagement, can act as a catalyst for educators to refurbish their cognitions, espouse empirically
substantiated methods, and enhance their pedagogical efficacy (Lyster, 2018; Nguyen et al., 2021; Tran & Nguyen,
2020). Yet, the realization of these potentials hinges on a complex alignment of individual motivation and systemic
support within the broader educational landscape.

Pronunciation Instruction

The scholarly discourse surrounding pronunciation instruction within language pedagogy has repeatedly
accentuated the historical marginalization of this aspect, especially within the communicative language teaching
(CLT) epoch. Gaining ascendancy during the 1970s and 1980s, CLT underscored the primacy of communicative
competence and substantive interaction in the process of language acquisition (Finardi et al., 2020; Moorhouse &
Yan, 2023; Rachmayani et al., 2018; Topal, 2019; Yamaguchi, 2018). Whilst this paradigm engendered a salutary
shift in language instruction, it concurrently consigned pronunciation to a subsidiary role (Burri & Baker, 2019;
Feezel, 2018; Finardi et al., 2020; Moorhouse & Yan, 2023; Shulman, 2021; Topal, 2019; Yamaguchi, 2018).
Pronunciation’s significance was eclipsed by other linguistic competencies — such as speaking, listening, and
reading — which were deemed more intrinsically aligned with communicative proficiencies (Burri & Baker, 2019;
Chen, 2022; Chien, 2019; Grayson, 2019; Moorhouse & Yan, 2023). This perceived incongruity between
pronunciation and the tenets of CLT culminated in an attenuated emphasis on pronunciation within teacher
education and pedagogical frameworks (Burri & Baker, 2019; Chen, 2022; Chien, 2019; Moorhouse & Yan, 2023).
In turn, the gap in training has been implicated in the potential proliferation of obsolete or misguided convictions
pertaining to pronunciation instruction.

A major challenge in transposing research insights into actionable pedagogical strategies for pronunciation lies in
the restricted reciprocity in dialogue between applied linguists and educators (Dolzhich et al., 2021; Feezel, 2018;
Finardi et al., 2020; Marti Arnandiz & Portolés Falomir, 2021; Mesti, 2021). Despite the generation of invaluable
empirical findings, a disconnect often prevails in the translation of these insights into tangible classroom
applications (Feezel, 2018; Finardi et al., 2020; Fontich, 2018; Porcedda, 2021; Rachmayani et al., 2018; Shulman,
2021). Scholarly articles, particularly those published in academic journals, may exhibit a degree of technicality
that renders them inaccessible to practitioners, which may obfuscate the understanding and pragmatic
implementation of research within daily pedagogical routines (Burri & Baker, 2019; Chen, 2022; Fontich, 2018;
Grayson, 2019). Moreover, certain investigations within phonology and pronunciation may be conducted within
highly regulated, experimental contexts, which challenges their direct transference to the multifaceted and variable
environments of classrooms (Burri & Baker, 2019; Chen, 2022; Chien, 2019; Finardi et al., 2020; Fontich, 2018).
The multitude of factors that shape classroom dynamics — including student demographics, class dimensions, and
temporal limitations — often diverge from the sterilized conditions of laboratory research, inducing uncertainty
among educators regarding the incorporation of such findings into their methodologies.

A concomitant concern pertains to the accessibility of instructional materials that foster effective pronunciation
teaching (Burri & Baker, 2019; Feezel, 2018; Finardi et al., 2020; Fontich, 2018; Grayson, 2019). Despite an
apparent increase in the number of resources dedicated to this facet of language instruction, not all materials are
contemporaneous or empirically substantiated. Certain instructional tools may fall short in offering authentic,
contextually rich exercises that facilitate robust student engagement with pronunciation (Chien, 2019; Finardi et al.,
2020; Fontich, 2018; Grayson, 2019; Rachmayani et al., 2018). This paucity of remarkable, research-based
materials may further exacerbate the inherent complexities teachers confront in the effective orchestration of
pronunciation instruction (Burri & Baker, 2019; Chen, 2022; Chien, 2019; Finardi et al., 2020; Fontich, 2018). It
underscores the imperative for a more synergetic collaboration between research and practice, and a concerted
effort to update educational resources, to facilitate the successful integration of pronunciation into the broader
landscape of language education.

Teacher Cognition Regarding Pronunciation Instruction
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The examination of teacher cognition in relation to pronunciation instruction constitutes a valuable area of
investigation within the spheres of SLA and language education. The study undertaken in Japan by Saito (2014)
exemplifies the potential of such inquiries to provide insights into the alignment between empirical research and
pedagogical implementation. Investigations of this nature help understand the multifarious dimensions of teacher
cognition, casting light upon determinants that might modulate instructional resolutions. Numerous studies have
examined educators’ convictions concerning pronunciation instruction, revealing that while many practitioners
possess an overarching comprehension of facets vital for learner intelligibility, disparities and incongruities
frequently manifest in comparison to empirical evidence (Andringa & Dabrowska, 2018; Bai & Yuan, 2018; Burri
& Baker, 2019; Chien, 2019; Dong et al., 2022; Jekiel & Malarski, 2021; Lyster, 2018; Mesti, 2021; Nagle et al.,
2018; Zhang & Zhang, 2021). Such divergences may emanate from an array of variables, inclusive of the unique
linguistic and sociocultural context in which the educators operate.

Educators’ convictions pertaining to pronunciation instruction may be molded by multifactorial influences,
encompassing individual language acquisition experiences, reciprocal interactions with students and peers, and the
accessibility of resources and education. For instance, experienced educators, having gleaned success from
particular pronunciation methodologies, may prefer these practices irrespective of their alignment with
contemporary research (Bai & Yuan, 2018; Burri & Baker, 2019; Chien, 2019; Lyster, 2018; Mesti, 2021; Nagle et
al., 2018). Moreover, educators navigating heterogeneous linguistic landscapes may elevate certain pronunciation
attributes in accordance with the needs of their students (Andringa & Dabrowska, 2018; Bai & Yuan, 2018; Jekiel
& Malarski, 2021; Lyster, 2018). Sociocultural considerations also play a pivotal role in shaping instructional
beliefs. As an illustration, some practitioners may emphasize pronunciation facets perceived to bear social prestige
or resonance with native articulation, culminating in accent reduction initiatives, notwithstanding empirical
indications that native-like pronunciation is not a requisite for effective communication (Andringa & Dabrowska,
2018; Bai & Yuan, 2018; Burri & Baker, 2019; Jekiel & Malarski, 2021; Mesti, 2021; Nagle et al., 2018).
Conversely, educators in multilingual environments may demonstrate a more liberal stance toward accents,
prioritizing intelligibility over nativeness.

However, the emergent discrepancies between pedagogical beliefs and scholarly findings should not be
misconstrued as indicative of educator ignorance or resistance to change. Rather, they accentuate the nuanced
complexity of teacher cognition and necessitate a consideration of the specific contextual framework within which
educators operate (Bai & Yuan, 2018; Burri & Baker, 2019; Lyster, 2018; Nagle et al., 2018). This phenomenon
further underscores the imperative for perpetual professional development, attuned to current research paradigms in
pronunciation instruction, thereby capacitating teachers to render evidence-based determinations within their
classrooms (Andringa & Dabrowska, 2018; Chien, 2019; Dong et al., 2022; Lyster, 2018; Nagle et al., 2018).
Overall, the exploration of teacher cognition bears significant potential to enhance professional development and
stimulate synergistic collaborations between researchers and practitioners. By unraveling the multifaceted factors
influencing instructional beliefs and methodologies, academics and mentor teachers can design targeted
interventions, creating tailor-made resources to overcome particular challenges. Such collaborative enterprises may
culminate in the creation of research-based instructional materials and strategies, endowed with relevance and
applicability across the diversity of language instruction contexts.

METHODOLOGY
Data Collection Instruments

In the present study, a comprehensive survey designed by Nagle et al. (2018) was used, investigating pedagogical
beliefs concerning pronunciation instruction within the context of SLA. The survey’s content was informed by
classroom observations, focus-group dialogues, and an exhaustive examination of existing scholarly literature.
Through methodical observation of classes specifically dedicated to Accent Reduction and Teaching Pronunciation,
and the organization of focus-group discussions with students, Nagle et al. (2018) gained insights into the
objectives, functions, and effective strategies associated with pronunciation instruction. A pilot study was
conducted with 75 participants. Cronbach's alpha for the pilot study was 0.83.

Participants

The study’s participant pool was composed of a cohort of 150 final-year pre-service Turkish EFL teachers from
four public universities in Turkey in the Spring of 2023. This cohort was selected using a convenience sampling
method, a non-probability sampling technique where participants are selected because of their convenient
accessibility and proximity to the researcher. The convenience sampling method was chosen due to its practicality,
cost-effectiveness, and efficiency, as supported by recent peer-reviewed studies, such as those by Andrade (2021)
and Raifman et al. (2022). Within this aggregate, the gender distribution encompassed 90 females and 60 males, all

€ sssjournal.com ‘ International Social Sciences Studies Journal ‘@ sssjournal.info@gmail.com ‘
9490

e LLLU) .
SCIENCESSTUDIES



mailto:sssjournal.info@gmail.com

International Social Sciences Studies Journal 2023 Issue: 118 DECEMBER

characterized by their nonnative English speaker status. Demographically, their ages ranged from 22 to 25 years.
An analysis of their academic exposure to language pedagogy revealed an average completion of 3.57 courses, with
individual course completions ranging from 0 to 12. This average was calculated based on the total number of
courses completed by each participant, regardless of whether they were phonetics-related or not. The courses
considered in this study encompassed all subjects within the English Language Teaching curriculum, providing a
comprehensive view of the participants’ academic exposure.

Data Collection

The data collection from the assembled participants was facilitated through an online survey, which has undergone
adaptive refinement to consist of 15 curated items. Over a period of 6 weeks, a total of 150 participants navigated
to completion, providing valuable insights into the beliefs and attitudes uniquely inherent to pre-service Turkish
EFL teachers within the context of pronunciation instruction. The outreach afforded by the convenience sampling
technique served to weave together a participant sample reflecting varied demographics, including distinct
language backgrounds and disparate training experiences. Such heterogeneity infused the study with a robustness
that enhanced both the validity and generalizability of its findings, rendering them more resonant within the
broader scholarly discourse on EFL pronunciation instruction in the Turkish context.

Data Analysis

In the methodological analysis of the survey data, respondents were stratified according to the information they
articulated within the background segment of the questionnaire. This resulted in a taxonomical delineation into four
predominant categories: (a) participants without any engagement in any methods courses pertinent to language
pedagogy, henceforth designated as [NoMethods]; (b + c) participants who, despite partaking in methods
coursework, either failed to recall or were not the recipients of specific details concerning the teaching of
pronunciation, designated [NoPron]; (d + €) participants exposed to methods coursework comprising fundamental
or constrained information regarding pronunciation instruction, marked [BasicPron]; and finally, (f + @)
participants whose methods coursework was characterized by a more nuanced, specialized focus on the pedagogy
of pronunciation, denoted [AdvancedPron]. Such classification facilitated a detailed comparative analysis of
perspectives among the respondents, effectively segregating them by the quantum and nature of coursework
undertaken in teaching methodologies, SLA, and linguistics, all bearing direct pertinence to the spheres of
pronunciation pedagogy and phonology.

RESULTS

The survey was designed to explore the participants’ beliefs and attitudes with respect to pronunciation instruction,
encapsulated within six distinct thematic domains: (a) the importance of pronunciation, (b) how pronunciation
develops, (c) when to teach pronunciation, (d) what to teach in pronunciation instruction, (e) how to teach
pronunciation, and (f) who can teach pronunciation. The findings were systematically organized around these
thematic axes and comparatively analyzed among four participant strata delineated by their methods coursework:
NoMethods (n = 21), NoPron (n = 70), BasicPron (n = 25), and AdvancedPron (n = 34). Descriptive statistics are
presented in Tables 1 to 6, elucidating both the grand mean values and the group mean values corresponding to
each of the 15 inquiries within the survey. The data is segmented according to the participants’ categorization,
contingent on their respective methods coursework. The responses to each question are numerically represented as
percentages, with the modal response within the 6-point Likert scale continuum (spanning from 1 = strongly
disagree to 6 = strongly agree) accentuated in bold for each categorical group.

To examine the variance in participants’ beliefs across the four groups, one-way Analysis of Variance (ANOVA)
was deployed, followed by post-hoc pairwise t-tests with a Bonferroni adjustment to pinpoint statistically
significant disparities between the groups. The synthesis of ANOVA results coupled with the insights from the
post-hoc assessments facilitated a nuanced exploration of differences in beliefs and attitudes toward pronunciation
instruction, underpinned by the participants’ varying levels of methods coursework. This methodological paradigm
provided invaluable insights into the manner in which disparate degrees of training and immersion in pronunciation
teaching methodologies might sculpt the participants’ perspectives. By comparing participants with no methods
coursework against those representing a spectrum of methods coursework, the study sought to discern the degree to
which these beliefs were congruent with existing research findings and pedagogical best practices pertaining to
pronunciation instruction.
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Table 1: Descriptive Statistics for Survey Items by Group

Item Disagreement Agreement
Mean SD 1 2 3 4 5 6

Importance of Pronunciation

Item 1 3.54 1.16 3 21 18 37 19 2

NoMethods (21) 2.76 0.80 47 30 23

NoPron (70) 3.53 1.14 4 18 18 44 13 3

BasicPron (25) 3.53 1.41 40 8 17 29 6

AdvancedPron (34) 4.20 0.97 7 18 23 52

Importance of Pronunciation

In Table 1, the results pertaining to the significance of pronunciation instruction within the context of ELT among
final-year pre-service Turkish EFL teachers unveil variations in beliefs. These variations appear to be modulated by
the participants’ exposure to methods and pronunciation-centric coursework. The cumulative mean rating,
registering at 3.54, approximates the scale’s midpoint of 3.50, thereby indicating an ambivalent prioritization of
pronunciation relative to other linguistic facets for effective communication. Nevertheless, a deeper analysis of the
findings unravels marked disparities across the four demarcated cohorts. The NoMethods group, with no methods
coursework, manifested a predilection for slight to moderate disaccord concerning pronunciation’s salience, while
the AdvancedPron cohort, enriched by comprehensive methods- and pronunciation-focused coursework, exhibited
slight to moderate concordance, thereby endorsing the indispensability of pronunciation for competent
communicative exchange. On the other hand, the intermediary NoPron and BasicPron factions displayed a more
variegated spectrum of responses, reflecting a divergence of agreement and disagreement vis-a-vis pronunciation’s
significance. The execution of a one-way ANOVA vyielded a statistically substantial main effect for the group
factor, thereby implying that the quantum of coursework and pedagogical cultivation in pronunciation did indeed
modulate participants’ convictions regarding pronunciation’s importance. Subsequent post-hoc evaluations
ascertained that the AdvancedPron ensemble significantly deviated from the NoMethods group, and exhibited a
near-significant divergence from the NoPron cohort. Such inferences underscore that an enhanced engagement with
pronunciation instruction through coursework conduces to an escalating acknowledgment of pronunciation’s
pivotal role in communication. It is necessary, however, to emphasize that the present study does not posit a direct
causal link between coursework and participants’ responses but rather elucidates a potentially valuable correlation
between coursework and beliefs concerning pronunciation pedagogy.

Table 2: Descriptive Statistics for Survey Items by Group

Item Disagreement Agreement
Mean SD 1 2 3 4 5 6
How Pronunciation Develops
Item 2 3.24 1.27 8 22 30 22 14 4
NoMethods (21) 3.32 1.26 12 13 25 31 19
NoPron (70) 311 1.17 4 31 33 16 14 2
BasicPron (25) 3.47 111 21 32 33 7 7
AdvancedPron (34) 2.95 1.33 24 9 25 32 10
Item 3 5.07 0.78 5 12 54 29
NoMethods (21) 4.89 0.58 23 65 12
NoPron (70) 5.08 0.80 6 10 54 30
BasicPron (25) 4.93 0.50
AdvancedPron (34) 5.44 0.61
Item 4 3.43 1.19 7 13 32 28 18 2
NoMethods (21) 3.51 1.08 12 23 55 10
NoPron (70) 3.48 1.33 6 22 23 19 27 3
BasicPron (25) 3.28 0.99 24 39 22 15
AdvancedPron (34) 3.33 0.83 4 5 51 34 6
Item 5 5.21 1.00 2 2 16 31 49
NoMethods (21) 5.09 0.58 13 65 22
NoPron (70) 5.31 0.76 18 33 49
BasicPron (25) 5.12 0.91 9 9 43 39
AdvancedPron (34) 5.37 1.21 5 12 14 69
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How Pronunciation Develops

In Table 2, the empirical findings drawn from the survey conducted among final-year pre-service Turkish EFL
teachers within the context of ELT and focusing on the development of pronunciation within the context of
teaching EFL unveil complex patterns. One dimension explored the participants’ convictions regarding the natural
evolution of pronunciation, without targeted pedagogical interventions. The mean rating for the statement
“Pronunciation tends to develop naturally in English even for learners who do not care about improving it” (item 2)
was tabulated at 3.24, suggesting a preponderance toward slight disagreement or a neutral stance. A dissection
across the four groups reveals substantial divergence. Specifically, the BasicPron group exhibited the highest mean
rating of 3.47 (connoting slight agreement), while concurrently, a considerable percentage of the respondents
registered disagreement with the statement, inclusive of a 21% faction expressing strong disaccord.

In the context of potential efficacy of pronunciation instruction, the participants were markedly amenable to the
assertion that learners retain the capacity to modify their pronunciation notwithstanding an entrenched practice of
articulating in a specific manner (item 3). The aggregated mean rating for this item accrued to 5.07, indicative of a
moderate to robust concurrence across all stratified groups. An unequivocal 95% of respondents tendered
affirmative acknowledgments to this affirmation, segmented into 54% in agreement and a further 29% in staunch
agreement. These revelations resonate with scholarly investigations positing that targeted pedagogical interventions
can conduce to an amelioration of pronunciation, even subsequent to protracted periods of second language (L2)
immersion.

However, when queried about the relative merit of pronunciation instruction compared with experiential learning
outside the classroom setting (item 4), the participants’ convictions were more equivocal. The aggregate mean
rating for this item settled at 3.43, thus underscoring ambivalence among the participants. The responses were
dispersed across the spectrum, with “slightly disagree” (32%) and “slightly agree” (28%) representing the
modalities. Participants with greater engagement in pronunciation-focused coursework were predisposed to ascribe
higher value to instruction, displaying a modest inclination toward disagreement. Conversely, those with no
pronunciation-centric courses demonstrated a fragmented consensus, with the proportions of agreement and
disagreement virtually mirroring each other. The participants lacking any methods courses appeared to advocate
more robustly for the primacy of naturalistic language exposure, with a decisive 65% endorsing its superiority
relative to instruction.

Table 3: Descriptive Statistics for Survey Items by Group

Item Disagreement Agreement
Mean SD 1 2 3 4 5 6
When to Teach
Item 6 2.58 1.31 23 32 21 14 8 2
NoMethods (21) 3.30 1.32 10 21 23 21 25
NoPron (70) 2.61 1.36 23 32 21 12 9 3
BasicPron (25) 2.69 1.09 14 38 13 35
AdvancedPron (34) 2.20 1.10 36 24 24 16
Item 7 4.53 1.20 2 6 8 27 35 22
NoMethods (21) 4.24 0.78 21 34 45
NoPron (70) 4.42 1.16 3 4 8 35 33 17
BasicPron (25) 4.48 1.42 16 8 21 22 33
AdvancedPron (34) 4.97 1.14 4 5 11 46 34
Item 8 2.87 1.20 12 30 28 21 7 2
NoMethods (21) 3.60 1.05 10 23 54 13
NoPron (70) 2.94 1.20 9 30 33 18 6 4
BasicPron (25) 2.27 0.89 14 61 9 16
AdvancedPron (34) 2.53 1.05 23 21 36 20
When to Teach

In Table 3, the survey outcomes divulged that, in the aggregate, pre-service Turkish EFL teachers were inclined to
slightly to moderately disavow the proposition of deferring a concentrated focus on pronunciation during the
incipient two years of English instruction. This was expressed through item 6, which bore an overall mean rating of
2.58, spanning a range of 2.20 to 3.30. A proclivity toward disagreement with the postponement of pronunciation
instruction was discernible across the majority of English educators, irrespective of their tiered coursework level. A
further nuance was discerned among respondents possessing a more extensive corpus of coursework related to
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pronunciation pedagogy, as they manifested a more emphatic concurrence with the early targeting of pronunciation
to forestall learners from entrenching erroneous articulation. This sentiment was captured through item 7, which
garnered an overall mean rating of 4.53, fluctuating within the range of 4.24 to 4.97. Affirmation of this view was
pervasive across the majority of pre-service EFL teachers, distributed across all delineated coursework levels.

Moreover, the one-way ANOVA applied to item 8, proposing that “Teachers should address pronunciation only
once students feel more confident in their English ability,” culminated in statistical significance, articulated by F
(3,96) = 3.22, p = .03, with an effect size denoted by np? = .09. Subsequent post-hoc examinations unveiled that the
disparity between the NoMethods and BasicPron groups was the most pronounced, though marginally non-
significant. In totality, the participants converged on the consensus that pronunciation instruction should neither be
procrastinated nor relegated in priority. However, it is imperative to underscore that a proportion of respondents
articulated a dissenting perspective, particularly within the NoMethods group. These empirical revelations
accentuate the importance of providing professional development opportunities specifically calibrated to highlight
the benefits of early pronunciation instruction. Such an emphasis is especially relevant for pre-service EFL teachers
with limited methods training, as the incorporation of pronunciation pedagogy inceptive from the commencement
of language instruction may potentially contribute to more effective language learning outcomes.

Table 4: Descriptive Statistics for Survey Items by Group

Item Disagreement Agreement
Mean SD 1 2 3 4 5 6
What to Teach
Item 9 5.09 0.75 2 18 49 31
NoMethods (21) 4.97 0.66 23 57 20
NoPron (70) 5.00 0.68 23 54 23
BasicPron (25) 5.07 0.80 7 8 56 29
AdvancedPron (34) 5.45 0.62 7 41 52
Item 10 3.97 1.26 4 13 13 27 38 5
NoMethods (21) 441 1.08 12 33 45 10
NoPron (70) 4.13 1.32 8 4 13 25 42 8
BasicPron (25) 3.61 1.20 30 9 31 30
AdvancedPron (34) 3.75 1.07 19 16 36 29
Item 11 4.46 1.01 1 3 11 32 40 13
NoMethods (21) 4.89 0.88 45 21 34
NoPron (70) 4.43 1.06 2 3 10 33 39 13
BasicPron (25) 441 1.12 9 14 14 53 10
AdvancedPron (34) 4.20 1.10 6 24 25 34 11
What to Teach

In Table 4, the findings demonstrated a major consensus among pre-service Turkish EFL teachers regarding the
existence of a quintessential set of English pronunciation features that transcend the distinctiveness of learners
identified from different linguistic backgrounds. This notion was substantiated by an overall mean rating of 5.09,
confined within the range of 4.97 to 5.45. The accord was virtually ubiquitous, with a few respondents registering
slight disagreement. The modal responses, stratified by groups encompassing NoMethods, NoPron, BasicPron, and
AdvancedPron, predominantly coalesced around agreement, with the AdvancedPron cohort manifesting a higher
proportion of robust agreement. Pertaining to the belief that individuals sharing the same native linguistic origin
grapple with analogous challenges in the acquisition of foreign language pronunciation, the responses were more
heterogenous (exhibited by an overall mean rating of 3.97, spanning the range of 3.61 to 4.41). While the modal
responses largely oscillated between slight agreement and agreement, pre-service Turkish EFL teachers immersed
in pronunciation pedagogy coursework appeared to exhibit attenuated intensity in their concurrence. Specifically,
the NoMethods group contained no respondents resonating with strong agreement, while the BasicPron and
AdvancedPron strata displayed diminished proportions of agreement compared to the NoPron and NoMethods
categories.

Concerning the hierarchy of pronunciation issues within the instructional agenda, there was a discernible
inclination towards agreement (reflected in an overall mean rating of 4.46, ranging from 4.20 to 4.89) that
pronunciation elements not constituting impediments to communication ought to be relegated in priority. In a
counterintuitive twist, respondents deeply ensconced in pertinent coursework (namely, the BasicPron and
AdvancedPron groups) exhibited slightly more disagreement with this postulation. Conversely, the NoMethods
group Yyielded no respondents in disagreement. These findings underscore the imperative for the implementation of

€ sssjournal.com ‘ International Social Sciences Studies Journal ‘@ sssjournal.info@gmail.com

e LLLU) .
SCIENCESSTUDIES

9494



mailto:sssjournal.info@gmail.com

International Social Sciences Studies Journal 2023 Issue: 118 DECEMBER

a nuanced and balanced paradigm of pronunciation instruction, calibrating the dual imperatives of unearthing core
phonological features that amplify mutual intelligibility and tailoring instructional strategies to the idiosyncratic
goals and challenges of individual learners. While an unqualified, monolithic approach may find itself wanting in
adaptability, the prioritization of comprehensibility and intelligibility to native-likeness remains an essential
curricular goal for a diverse student population.

Table 5: Descriptive Statistics for Survey Items by Group

Item Disagreement Agreement
Mean SD 1 2 3 4 5 6
How to Teach
Item 12 4.13 1.49 1 4 5 20 47 23
NoMethods (21) 4.67 1.64 10 23 43 24
NoPron (70) 4.44 1.47 2 3 2 18 51 24
BasicPron (25) 4.16 1.58 14 16 16 40 14
AdvancedPron (34) 4.19 1.47 24 39 37
Item 13 3.71 1.49 5 14 23 37 19 2
NoMethods (21) 3.86 1.79 45 45 10
NoPron (70) 3.62 3.62 4 21 15 35 22 3
BasicPron (25) 3.84 3.84 7 7 31 32 23
AdvancedPron (34) 3.71 1.46 6 19 52 19 4

How to Teach

In Table 5, pertaining to pedagogical strategies in pronunciation instruction, the pre-service Turkish EFL teachers
largely concurred that the formulation of objectives and activities for English pronunciation should be undertaken
with the same attention as other linguistic competencies (as evidenced by item 12, with an overall mean rating of
4.13). However, the proposition of addressing students’ pronunciation difficulties in an immediate, impromptu
manner elicited more varied responses (item 13, as manifested by an overall mean rating of 3.71). Interestingly, the
AdvancedPron subgroup, distinguished by a more extensive immersion in pronunciation pedagogy coursework,
demonstrated elevated levels of agreement with this contention.

In a macroscopic synthesis of the findings, the survey delineates a pronounced consensus among pre-service
Turkish EFL teachers regarding the imperatives of commencing pronunciation instruction at an incipient stage and
integrating it into the overarching language curriculum. While the pre-service Turkish EFL teachers unanimously
extol the significance of a universal core set of pronunciation features, they concurrently acknowledge the
multitudinal individualities inherent in learners’ challenges, which underscore the importance of enshrining
intelligibility and comprehensibility as the paramount objectives. Furthermore, the study illuminates the pre-service
teachers’ discerning appreciation for a bifurcated approach to pronunciation instruction, encompassing both
proactive methodologies, predicated on carefully premeditated objectives, and reactive paradigms, hinged on the
spontaneous provision of feedback attuned to learners’ immediate pronunciation exigencies. This dual emphasis
resonates with contemporary pedagogical theories advocating a balanced integration of planned and emergent
instructional strategies.

Table 6: Descriptive Statistics for Survey Items by Group

Item Disagreement Agreement
Mean SD 1 2 3 4 5 6
Who Can Teach
Item 14 4.01 1.36 3 17 30 35 15
NoMethods (21) 4.00 1.68 12 33 43 12
NoPron (70) 4.01 1.37 2 23 23 32 20
BasicPron (25) 4.17 1.37 14 16 14 47 9
AdvancedPron (34) 412 1.46 11 49 23 17
Item 15 2.94 1.45 16 36 16 15 12 5
NoMethods (21) 2.62 1.66 65 11 12 12
NoPron (70) 2.83 1.50 18 33 15 8 16 10
BasicPron (25) 2.64 1.47 7 33 22 23 15
AdvancedPron (34) 2.74 1.47 16 26 15 26 13 4

Note. Response rates at each level of agreement are reported as percentages.
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Who Can Teach

In Table 6, the research findings yielded intriguing perspectives concerning the qualifications required for teaching
pronunciation. Among pre-service Turkish EFL teachers surveyed, there was a consensus that expertise in
pronunciation pedagogy takes precedence over the ability to pronounce words in a native-like manner (item 14,
overall mean score of 4.01, within a range of 4.00 to 4.17). The modal responses, constituting “slightly agree” and
“agree,” were affirmed by the majority of the respondents, albeit with some variability across different groups.
Nonetheless, it is noteworthy that a non-negligible fraction of pre-service teachers still perceived native-likeness as
an integral factor in pronunciation teaching. This observation underscores the imperative for instructional training
programs to accentuate professional expertise and intelligibility, as opposed to native-likeness, as paramount
criteria in pronunciation pedagogy. Such an emphasis serves to contest the existing belief that upholds native-
likeness as essential in pronunciation instruction. The survey thus offered significant insights into the
predispositions and views of pre-service English language teachers with regard to pronunciation pedagogy. The
implications of these findings advocate for the immediate integration of pronunciation teaching, prioritizing
intelligibility over native-likeness, and promulgating comprehensive pedagogical strategies to enhance
pronunciation instruction efficacy within English language curricula.

DISCUSSION

The discussion of the study results delineates three major dimensions: the congruence between teachers’
convictions and empirical research, observable patterns among respondents who have undergone extensive
coursework, and unanticipated divergences in pedagogical philosophies. In relation to the alignment between
pedagogical beliefs and research, the survey unveiled that pre-service Turkish EFL teachers predominantly
subscribe to the tenets of pronunciation teachability, the preeminence of judgement and decision-making skills as a
professional, and the feasible enhancement of pronunciation beyond apparent stagnation (Beatrice, 2020; Darcy,
2018; Forsberg Lundell et al., 2022; Freunberger et al., 2021; Galante & Piccardo, 2021; Gardiner, 2019; Saito,
2021; Wang & Wen, 2023; Yagiz, 2018). This congruence is propitious as it obviates the necessity for an excessive
focus on these areas within teacher education curricula, given their pre-existing alignment with prevailing
educational philosophies.

Trends discerned among respondents endowed with extensive training in pronunciation and methodological
coursework warrant particular attention. Pre-service EFL teachers with comprehensive studies in phonetics,
phonology, and English pronunciation were inclined to acknowledge the intrinsic value of pronunciation instruction
(Darcy, 2018; Galante & Piccardo, 2021; Gardiner, 2019; Pun & Macaro, 2018; Saito, 2021; Thomson, 2021;
Wang & Wen, 2023; Whitehead & Ryu, 2023). This suggests that teacher training curricula should persist in
underscoring the effectiveness of early, deliberate, and focused pronunciation instruction (Archibald et al., 2021,
Beatrice, 2020; Darcy, 2018; Long, 2020; Saito, 2021; Thomson, 2021; Wang & Wen, 2023; Whitehead & Ryu,
2023; Yagiz, 2018). Moreover, the provision of supplementary professional enrichment opportunities in
pronunciation pedagogy for pre-service EFL teachers less versed in this area may enhance both their self-assurance
and proficiency in pronunciation instruction.

However, concerning discrepancies surfaced in beliefs pertaining to intelligibility versus native-likeness. A salient
subset of the pre-service EFL teachers seemed to exalt a native-like standard, prioritizing this over effective
communication and instructional expertise. This signals an exigency for more lucid articulation within teacher
training frameworks regarding the salience of intelligibility and comprehensibility in pronunciation instruction,
especially in light of the plethora of premium multimedia resources and multifarious linguistic models accessible
today (Forsberg Lundell et al., 2022; Freunberger et al., 2021; Galante & Piccardo, 2021; Gardiner, 2019; Lam &
Sheng, 2020). Teacher trainers must emphasize the intrinsic worth of pre-service EFL teachers’ professional
knowledge and aptitude, independent of native-speaker status, to engender a more inclusive and effective language
learning context (Beatrice, 2020; Forsberg Lundell et al., 2022; Freunberger et al., 2021; Galante & Piccardo, 2021,
Gardiner, 2019; Saito, 2021; Thomson, 2021; Wang & Wen, 2023; Whitehead & Ryu, 2023). Additionally, the
survey disclosed fluctuations in beliefs about the organic development of pronunciation, underlining the
imperativeness of furnishing pre-service EFL teachers with expansive information on the progression of
pronunciation, particularly within instructed settings.

Overall, the study’s findings unveil several novel aspects compared to the existing literature on pronunciation
pedagogy and teacher beliefs, including the specific focus on English language teaching and the scrutiny of
alignment between teachers’ convictions and empirical research findings. Some studies, analogous to the present
analysis, have detected a general agreement between teachers’ beliefs and empirical findings, acknowledging the
imperative nature of pronunciation instruction (Beatrice, 2020; Darcy, 2018; Forsberg Lundell et al., 2022;
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Freunberger et al., 2021; Galante & Piccardo, 2021; Thomson, 2021; Wang & Wen, 2023; Whitehead & Ryu,
2023). These parallels suggest an underlying consistency across diverse linguistic landscapes.

However, while the current study divulged substantial endorsements of a native-like standard, analogous emphasis
has been observed in other research contexts, highlighting the perennial nature of the native-likeness paradigm
across various linguistic environments (Archibald et al., 2021; Gardiner, 2019; Kornder & Mennen, 2021; Lam &
Sheng, 2020; Long, 2020; Munro, 2021; Phuong, 2022; Pun & Macaro, 2018; Saito, 2021; Yagiz, 2018). Further,
the present study’s findings, corroborated by other research in the field of English pronunciation, evince that
educators acknowledge the supremacy of professional competence over native-speaker status (Beatrice, 2020;
Forsberg Lundell et al., 2022; Freunberger et al., 2021; Galante & Piccardo, 2021; Gardiner, 2019; Lam & Sheng,
2020; Pun & Macaro, 2018; Saito, 2021; Wang & Wen, 2023). Both paradigms underscore the primacy of effective
communication as opposed to an exclusive pursuit of native-likeness.

On the other hand, the present study revealed divergent preferences for intelligibility and comprehensibility over
native-likeness among certain pre-service EFL teachers. Likewise, research by Wang and Wen (2023) and
Whitehead and Ruy (2023) has manifested fluctuating convictions about the weight of intelligibility and native-
likeness in pronunciation pedagogy. In alignment with the present findings, the studies by Galante and Piccardo
(2021) and Saito (2021) illustrated that those with enhanced training in pronunciation pedagogy were more inclined
to espouse proactive methodologies in pronunciation instruction and discern learner-specific challenges. However,
while the present study emphasized the necessity of extensive information on pronunciation development within
instructed contexts, research by Beatrice (2020) and Long (2020) accentuated the role of explicit phonetic guidance
and personalized feedback. Lastly, the current research, in conjunction with related studies on English
pronunciation, emphasizes the necessity to integrate pronunciation within course objectives and instructional
planning. This amplifies the significance of strategic approaches to pronunciation education within linguistic
classrooms.

In summary, the insights derived from the present study illuminate the research questions posed and yield valuable
comprehension into the beliefs and attitudes of final-year pre-service Turkish EFL teachers towards pronunciation
pedagogy within the framework of teaching English as a foreign language. First, the findings convey that a
majority of these educators harbor positive perceptions and attitudes towards pronunciation instruction. They
generally perceive pronunciation as an indispensable component of language acquisition, underscoring its role in
amplifying communicative prowess. Additionally, most participants evince a predisposition to incorporate
pronunciation instruction within their imminent teaching practices. These results resonate with previous studies,
such as that by Nagle et al. (2018), in various contexts, affirming the acknowledgement of pronunciation
instruction’s significance in language education.

Second, the convictions and attitudes of pre-service Turkish EFL teachers largely accord with the empirical
research findings and best practices concerning pronunciation pedagogy. They discern the preeminence of
intelligibility and effective communication over native-like enunciation, aligning with contemporary research that
emphasizes communicative competence over native-like accents. Nevertheless, variations are observed among
participants in terms of specific instructional strategies and methodologies prioritized. Such alignment of beliefs
and attitudes with existing literature delineates a propitious trajectory in pronunciation pedagogy, reflective of the
studies that have underscored the importance of prioritizing intelligibility and comprehensibility in pronunciation
instruction, a notion that appears to reverberate with the convictions of the pre-service Turkish EFL teachers in the
present study.

CONCLUSION

In summation, this study was designed to explore the beliefs of final-year pre-service Turkish EFL teachers
regarding pronunciation instruction within the framework of teaching English as a foreign language. The empirical
findings divulged that a preponderant majority of participants stated affirmative dispositions towards pronunciation
instruction, duly acknowledging its indispensability in both linguistic acquisition and effective communication.
These beliefs largely resonate with the study conducted by Nagle et al. (2018) and contemporaneous research
paradigms and best practices, emphasizing the preeminence of intelligibility and effective communication as
opposed to the attainment of native-like pronunciation. However, the investigation also unveiled certain striking
elements, particularly the adherence by some participants to the principle of nativeness, notwithstanding their
engagement in extensive pronunciation-centered coursework. This revelation evinces an exigency for a heightened
emphasis on empirically substantiated pronunciation teaching methodologies that prioritize intelligibility and
comprehensibility.
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The outcomes of this study provide invaluable insights for teacher trainers and professional development
initiatives, encompassing the incorporation of empirically derived findings on pronunciation into methodological
courses and specialized workshops. The study also functions as a blueprint for language educators, proffering
targeted referential frameworks on nuanced topics within the corpus of pronunciation instruction literature. As the
pedagogical context within Turkish EFL classrooms increasingly accentuates effective communication and
intercultural dialogues, the imperative nature of equipping pre-service educators with the requisite insight and
competencies to enact empirically validated pronunciation instruction becomes manifest. By rigorously addressing
these areas of incongruity and promoting evidence-based practices, teacher trainers can assure that future language
educators are adeptly prepared to provide effectual and communicatively competent pronunciation instruction
within Turkish EFL educational contexts.
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